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All Saints CE Primary School and Nursery 
 

Priorities 
 

Priority 1 
 Develop the curriculum further by raising the profile of non-core subjects in a way which engages, enthuses 

learners, igniting their interest and motivation to learn, contributes towards their SMSC development and 

provide them with opportunities, both planned and incidental, which challenges their thinking and contributes 

towards the development of their resilience. 

Priority 2 
 Improve standards in English specifically: 

 writing in Years 1, 2, 3, 4 and 5 (so that pupils meet end of year attainment target) 

 reading in years 2 & 5 (so that pupils meet end of year attainment target) 

 phonics in Years 1 & 2 (so that the majority of Year 1 reach nationally expected standard and year 2 re-

takes meet national standard or move nearer to it) 

 increasing percentage of pupils working at greater depth in reading and writing across the school. 

Priority 3 
 Improve standards in mathematics across the school by increasing the percentage of pupils working at 

‘greater depth’ in every year group and increasing the percentage of pupils who know their age appropriate 

times tables and can apply them to problem solving tasks. 

Priority 4 
 Pupils with SEND make appropriate progress from their starting point and meet their IEP ECHP target by 

end of each term and year (in reading, writing, maths and speech & language). 
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Priority 1:  Develop the curriculum further by raising the profile of non-core subjects in a way which engages, 

enthuses learners, igniting their interest and motivation to learn, contributes towards their SMSC development and 

provide them with opportunities, both planned and incidental, which challenges their thinking and contributes 

towards the development of their resilience. 

Middle Leaders drive the development of the curriculum core subjects by:- 

 Meeting subject leaders / class teachers regularly 

 Leading the development of core-subject policies – agreeing format and content in line with the schools ethos and 

aims. 

 Leading a whole school / key stage awareness raising, about resilience, and schools’ focus on it. 

 Raising awareness of parents, carers and families to the resilience focus of our work. 

 Monitoring core subjects with SLT – work books (or other appropriate evidence), planning, discussion with pupils. 

 Discussing and agreeing assessment methods for each core subject – set up a trial for specified subjects. 

 Using existing learning statements, set up a system for assessment of pupils’ progress in PHSE with ‘resilience’ 

focus. 

 Monitoring with SLT appropriate coverage of core subjects on timetables for each class with a focus on PSHE 

provision. 
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Milestones 
Autumn Term 

 As a result of teacher’s explanation to 

class and Middle Leaders awareness 

raising sessions, the majority of pupils 

can talk confidently about what 

‘resilience’ means. 

 Teachers implement all PSHE 

programmes. 

Spring Term 

 Pupils can give examples of how their 

resilience has helped them with some 

learning / activity which they found 

difficult. Able to identity a piece of 

work they found challenging 

 

Summer Term 

 Pupils confidently talk about resilience 

what it means and how it has helped 

them throughout the year. The PSHE 

assessments support this. 

 

 Teachers draw up timetables which 

reflect the agreed time allocation for 

core subjects – senior leaders monitor. 

 

 As a result of monitoring, teachers 

amend timetables to accommodate 

learning needs, to ensure appropriate 

coverage for core subjects and PSHE. 

 Teachers amend timetables to ensure all 

core subjects have been covered by end 

of school year. 

 

 Teachers identify those pupils who need 

extra support with aspects of their 

PSHE / Social Skills development 

programmes to support identified 

Pastoral Manager and Learning Mentor 

baseline identified pupils. 

 

 Progress of identified pupils working 

with Pastoral Manager and Learning 

Mentor is positive as demonstrated in 

Boxall & SDQ success. 

 

 Identified pupils from Spring Term 

increase / decrease score appropriately. 

 Teacher, Learning Mentor and Pastoral 

Manager assessments reflect progress 

of identified pupils from Spring or 

further work identified. 

 Impact on all pupils who have received 

support impacts positively on attainment 

progress on Target Tracker and teacher 

assessments.  

 As a result of PSHE leader identifying 

and raising awareness of assessment 

tool for PSHE teachers are equipped to 

assess this aspect of curriculum.  

 By end of Autumn Term 55% have met 

 Class teachers assessments of PSHE 

progress demonstrates progress for 

majority of class (70%) meeting 

statements on Target Tracker System. 

 PSHE subject leader monitoring 

 By end of school year majority of class 

have made good progress and achieved 

statements for PSHE. These are 

reported to parents in Annual Report. 

 85% achieve PSHE statements in each 
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PSHE statements related to PSHE on 

Target Tracker. 

 Teachers baseline class using PSHE 

statements. 

activities demonstrate a comprehensive 

programme for each class which has 

been adapted to the needs of each class. 

class on Target Tracker System 

 

 As a result of discussion led by middle 

leaders all subject leaders have a secure 

understanding of their subject policy 

outline and content. 

 

 All subject leaders have drawn up policy 

for their subject using agreed outline by 

end of Spring Term and medium / long 

term plans for their subject following a 

2 year planning cycle. 

 Completed policies taken to Standards 

Sub Committee. Subject Leaders share 

policies and long term and medium term 

plans are drawn up providing a 

comprehensive & relevant curriculum. 

 As a result of each core subject leader 

sharing curriculum content with 

colleagues – teachers have secure 

understanding of coverage and plan 

accordingly. 

 

 Teachers plan and deliver lessons which 

capture children’s interest and 

motivation. Pupils talk enthusiastically 

about what they have learnt in non-core 

subjects. 

 Teachers plan and deliver lessons which 

capture children’s interest and 

motivation. Pupils talk enthusiastically 

about what they have learnt in core 

subjects. 

 Pupils can select what enjoyed most in 

core subjects. 

 As a result of middle leaders discussions 

with subject leaders, assessment 

methods for most core subjects are 

agreed. Teachers set up a trial 

assessment. 

 Teachers trial assessments of non-core 

subjects is undertaken and outcomes 

shared with middle leaders and SLT – 

revised and amendments made as 

necessary.  

 Assessments made for trial of non-core 

subjects and broaden out to include a 

class. Assessments used to plan next 

year’ work. 

 Pupil assessments for non-core subjects 

included in Annual Report for Parents / 

carers. 

 During conversations with subject 

leaders and SLT, pupils enthusiastically 

talk about their learning in core 

subjects and can give examples 

confidently and knowledgably.  
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Priority 2:  English Leader to drive up standards in English by:- 

  

 Increasing the percentage of Year 1 pupils who achieve the Phonic Screening pass mark (32/40) and improve on 

previous year’s score. 

 Increasing the percentage of year 2 phonic re-takes who meet the pass mark or who move nearer to the pass 

mark. 

 Increasing the percentage of pupils in years 1, 2, 3, 4, 5 & 6 who meet the end of year attainment target for 

writing. 

 Increasing the percentage of pupils who achieve age related year 2 SATs writing. 

 Increasing the percentage of pupils who achieve age related for reading in year 2 SATs, and year 5 reading. 

 Increasing the percentage of pupils working at ‘greater depth’ in reading and writing in all classes 16. 

 Ensure that all teachers plan for and provide cross curricular writing so that pupils can demonstrate / apply their 

GPVS skills in subjects other than English (ie non-core subjects, geography, history, RE, science etc). 

 Ensure that all year groups have the opportunities to listen to a story (EYFS & KS1) or novel, linked to their 

writing tasks, and have exposure to a variety of authors. 

 Work with EYFS leader to narrow the reading and writing performance gap between disadvantaged and all pupil 

and boys and girls. 
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Milestones 
Autumn Term 

 Teachers set realistic but challenging 

attainment targets for reading and 

writing, and targets for ‘working at 

greater depth’ for each term (see 

attached) 

 Teachers provide evidence for Pupil 

Progress Meetings about progress and 

attainment for their class.  

 Autumn Term attainment targets are 

reached in Years 1  6 

Spring Term 

 Each class meets their attainment and 

greater depth target (see attached) 

 Each pupil who was behind reading and 

writing in previous year make good 

progress and are moving slowly towards 

age related. Progress is good – 90% 

expected 30% good. 

 EYFS attainment target is met. 

 The ‘greater depth’ attainment targets 

for  KS1 & KS2 are met. 

 

Summer Term 

 Each class meets their attainment and 

‘greater depth’ end of year target for 

reading and writing (see attached) 

 

 Target Tracker data for progress and 

attainment supports above especially in 

years 2 and 5 for reading and 15 for 

writing, when compared with 2018 

starting point. 

 

 Target Tracker data for progress and 

attainment supports above. Pupils in 

each year groups but especially 2 & 5 

meet reading attainment target and for 

working at greater depth. 

 Pupils in 15 meet end of Spring Term 

attainment at expected and for ‘greater 

depth’. 

 End of year data supports achievement 

of end of year attainment target for 

writing especially years 2 & 5 and for 

writing years 16. 

 

 English Subject Leader provide 

refresher training on teaching writing 

and models this process (refers to 

previous consultant training and use of 

class text). 

 Lesson observations, drop ins, work 

books and planning demonstrate that 

 Lesson observations, drop ins, work 

books and planning demonstrate that 

teachers are using the approach 

demonstrated by the English Leader. 

 GPVS lessons lead into writing lessons. 

 

 



8 

 

teachers are using the approach 

demonstrated by the English Leader. 

 GPVS lessons lead into writing lessons. 

 

 Monitoring by SLT and Subject 

Leaders demonstrates opportunities 

for pupils to apply their GPVS skills and 

knowledge to other subjects and of the 

same standards – planning and 

workbooks. 

 

 

 Actions from previous monitoring have 

been followed up and there is an 

improvement in the quality of cross 

curricular writing skills to other 

subjects 

 Monitoring outcomes conclude that 

writing is of a good quality. 

 

 There is a range of good quality writing 

– covering RE, geography, history, 

science where GPVS skills have been 

applied well and in every year group 

from 1 to 6. 

 Pupils can identify a piece of cross 

curricular writing of which they are 

particularly proud. 

 Target Tracker data and teacher 

assessments indicate that the 

percentage of pupils making good 

progress in reading and writing has 

increased in all year group but 

especially in year 2 & 5 for reading and 

for writing when compared with end 

school data 2018; this has impacted 

well on attainment targets for end of 

Autumn Term in reading and writing 

which have been met and majority met 

targets. 

 Outcomes for year 1 & 2 (re-takes) 

phonic assessments demonstrate that 

the majority are working at 

appropriate phase or rapidly working 

 Regular testing and assessment of years 

2 and 5 reading, writing, GPVS 

demonstrate that pupils outcomes are 

moving closer to the predicted targets 

for reading and writing and application 

of GPVS knowledge. 

 Regular assessment of phonics show 

that the percentages working at 

appropriate phase are increasing and 

moving towards Phonic Screening 

predictions – data supports this. 

 Year 2 re-takes are moving towards 

their targets using a variety of as 

reflected in end of term data.  

 

 

 In school data based on teacher 

assessments demonstrates that the 

majority of pupils have reached their 

targets for reading in years 15 

including years 2 & 5 and have met 

attainment target working at greater 

depth for writing. 

 Years 2 & 6 SATs target was met (see 

attached) for reading and writing. 

Phonic Screening outcomes for year 1 &                     

year 2 re-takes demonstrate an 

improvement on previous year and 

targets are met. 

 As a result of actions following 

monitoring, good assessment skills and 

pupils work, all Year 1 and Year 2 re-
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towards it and pupils are on track to 

achieve predictions. 

 Meet Autumn target for progress, 

good progress and achieve the target 

for reading and writing. 

 Consortium moderation exercise 

confirms school’s assessment 

judgement for reading and writing at 

end of each term. 

 

 

 

 

 

 Consortium moderation exercise 

confirms school’s assessment judgement 

for reading and writing at end of each 

term. 

 

takes meet or exceed their end of year 

targets. 

 

 

 

 Consortium moderation exercise 

confirms school’s assessment judgement 

for reading and writing at end of each 

term. 
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Priority 3:  Mathematics Leader to drive up standards in mathematics by:- 

 Increasing the percentage of pupils who are working at greater depth especially in years 1, 2, 3, 4 and 5. 

 Narrowing the school attainment gap between boys and girls so that it is consistent across the school 

 Increasing the percentage of pupils who know their age appropriate times tables; from their starting point; 

 Increasing the percentage of pupils who can apply their times table knowledge to problem solving tasks (link to greater depth focus) 

 Ensuring that each pupil in year 1 is at least maintaining if not improving on their EYFSP attainment judgement of expected and 

exceeding and that those pupils who were emerging catch up to expected. 

 Working with EYFS Leader to narrow the mathematics performance gap between Disadvantaged and ‘all pupils’, and boys & girls. 

 Ensuring that pupils in reception class reach similar levels of attainment for Shape & Space as for Number, closing the differential 

between two. 

 Providing training for teachers in problem solving technique and methods to promote mathematics knowledge, especially of times 

tables to problem solving tasks. 
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Milestones 

Autumn Term  

 Teachers set challenging but achievable 

class attainment target for the end of 

each term based on assessments from 

previous class and with knowledge of 

naturally expected attainment at the 

end of years 2 & 6. 

 Teacher set targets for expected 

attainment and greater depth 

 Each class meets Autumn Term 

Attainment Target for expected; see 

data sheet. 

 Each class achieves 15% working at 

‘greater depth’ 

 Monitoring by Leader and SLT 

demonstrates . 

Spring Term  

 Each class at least meets predicted 

attainment target for Spring 

 

 

 Year 2 Practice SATs support teachers 

assessments and is moving nearer to 

end of year target for expected and 

greater depth. 

 Year 6 practice SATs support teacher 

assessments and is moving nearer to 

predicted target for expected and 

greater depth. 

 Each class achieves 20% at ‘greater 

depth’. 

 

Summer Term  

 Year 2 meet predicted target for SATs 

for Maths,  

77% expected,  

20% greater depth. 

 

 

 

 

 Year 6 meet predicted targets for 

Maths ,   % expected,   % greater 

depth. 

 Each class from years 3 to 6 achieves 

working at ‘greater depth’ and all meet 

end of year maths target. 

 In school Target Tracker data shows 

that the attainment gap between boys 

and girls (which did not follow any 

pattern at end last year) evens out and 

both groups attain as well as each other 

in Years 1  6. 

 Teachers assessments as moderated by 

SLT and found to be accurate 

 Consortium moderation exercise confirm 

the school’s assessment judgements.  

 

 Attainment gap between boys & girls is 

closing in every year group, Years 16. 

 

 

 

 

 Consortium moderation exercise 

confirm the school’s assessment 

judgements.  

 

 There is no attainment gap in any year 

group between boys and girls in Years 1 

 6 

 

 Teachers assessments accurately 

reflect statutory outcomes for 

mathematics (SATs years 2 & 6, 

EYFSP) 

 Consortium moderation exercise 

confirm the school’s assessment 

judgements.  
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Priority 4: SENCO to drive up the standard for pupils with SEND by improving the provision by:  
 Ensuring that every pupil with SEND has a current IEP which meets their needs precisely with small targets, regularly annotated 

and updated, drawn up by the class teacher and this should be shared with the parent / carer. 

 Developing raised expectations amongst teacher and teaching assistants of performance by pupils with SEND 

 Teachers and teaching assistants plan work which meets the needs of pupils but is also challenging 

 Producing a Provision Map which is regularly updated and shared with staff 

 SENCO undertaking regular termly meetings with each class teacher and teaching assistants, and other support staff to review 

special needs provision in class 

 SENCO undertaking lesson / group observation to ensure work is appropriately matched to the learner, reflects IEP / ECHP and 

challenging facilitating programmes.  

 SLT and SENCO undertaking monitoring of planning, assessments, workbook and discussion with pupils 

 SLT and SENCO monitoring provision for pupils with ECHP – monitor impact of recommendations made by SLT and Educational 

Psychologist reports and impact on pupils progress / attainment 

 Regularly co-ordinating the work of partner agencies and liaising with them to meet needs of pupil. 

 All teachers complete additional information for pupils with SEND ‘Additional Progress Information’ for pupil progress meeting, half 

termly. 

 EYFS – (TBC) 
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Milestones 

Autumn 

 All pupils with SEND have been 

identified and SENCO produces a 

Provision Map which is shared with all 

staff and SLT 

 SLT undertake a trawl to ensure 

provision identified is in place from 

Provision Map to work book, IEP and 

other provision. 

 

Spring 

 Provision Map updated and shared with 

SLT 

 Monitor any updates and changes to 

Provision Maps. Headteacher report to 

Standards Committee and Governors 

Report 

 SLT undertake a trawl to ensure 

provision identified is in place from 

Provision Map to work book, IEP and 

other provision. 

Summer 

 Provision Map updated and shared with 

SLT 

 Monitor any updates and changes to 

Provision Maps. Headteacher report to 

Standards Committee and Governors 

Report 

 SLT undertake a trawl to ensure 

provision identified is in place from 

Provision Map to work book, IEP and 

other provision. 

 Classteachers baseline all SEND pupils 

with Social & Emotional needs using 

SDQ’s Boxall etc to match needs, 

starting point secured – Pastoral 

Support put in place 

 Progress measured at end of 

programme. 

 Identified pupils in receipt of targeted 

intervention make progress from their 

individual starting point. 

 

 Classteachers baseline different groups 

of pupils 

 As a result of pastoral support – pupils 

make progress in social skills and more 

confident, impacts positively on reading, 

writing and mathematics progress and 

attainment, from their starting point. 

 Progress measured at end of 

programme. 

 As a result of pastoral support – pupils 

make progress in social skills and are 

more confident, SDQ and Boxhall Profile 

Scores support improvement – progress 

from start of year. Increased 

confidence impacts well on progress and 

attainment in reading, writing and 

mathematics and data supports this, 

provided for Pupil Progress Meeting. 

 

 Classteachers produce IEPs which are 

well focused on pupils needs – share with 

pupils and parents 

 Clear understanding by all of targets to 

work towards 

 Pupil Progress Meeting evidence of 

progress. 

 Following training on 7th January 2019, 

teachers write improved quality, highly 

focused, SMART IEPs 

 As a result of interventions, highly 

focused IEP targets majority of pupils 

(80%) make good progress and meet 

their IEP targets. 
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 Make progress from starting points  

 

 Pupils make progress towards targets 

and meet at least by end of term from 

their starting points 

 Lesson observations by headteacher and 

SENCO demonstrate that vast majority 

of pupils (80%) make progress in lesson 

because their work is well matched to 

their needs and assessment is accurate 

to plan next steps. 

 Pupil Progress Meeting evidence 

supports good progress. 

 Actions from monitoring implemented 

and have an impact on pupil performance 

as seen in workbooks. 

 Lesson observations by headteacher and 

SENCO demonstrate that vast majority 

of pupils (80%) make progress, (60% 

make good progress) in lesson because 

their work is well matched to their 

needs and assessment is accurate to 

plan next steps. 

 Pupil Progress Meeting evidence 

supports good progress. 

 Actions from monitoring implemented 

and have an impact on pupil performance 

 Target Tracker data, teachers’ 

assessments evidence and monitoring 

evidence all confirm that 60% of pupils 

have made at least expected progress 

 Targets have been met and percentages 

have been exceeded. 

 

 

 

 SLT and SENCO monitor workbooks 

from years 16 alongside IEPs, ECHPs 

and planning. Teachers implement 

suggestions ASAP. 

 Actions have been followed up by 

teacher and teaching assistant and as a 

result pupils have made good progress, 

evidenced in books. 

 SLT and SENCO monitor workbooks 

demonstrates good progress towards 

and actions have been followed up. 

 Teachers prepare thoroughly for Pupil 

Progress Meeting and identify progress 

of SEND pupils. Demonstrated in the 

percentages on data collection table who 

have achieved well. 

  Pupils have achieved percentage of IEP 

targets, whole school or ‘steps’ on EHCP 

achieved. 

 SENCO meets with each class teacher 

and teaching assistants – make action 

list- teachers implement – evidence of 

progress at PPM. 

 SENCO meets with each class teacher 

and teaching assistants – make action 

list- teachers implement – evidence of 

progress at PPM. 

 Pupils with SEND make good progress 

and achieve targets in reading, writing 

and mathematics and evidence of 

progress at PPM. 
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 Evidence in IEPs demonstrates that 

targets achieved are immediately 

provided with another target so that 

SEND pupils make further progress. 

 
SC/ /LIP/LIP 2018 - 2019 


